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Abstract: The paper presents a Singapore study on the Youth Expedition Project experience
and its positive outcomes on participants who were involved in their overseas community
service-learning in six Asian countries. Resilience attributes that determine positive
outcomes in terms of civic attitudes and personal competence skills are explored. The
samples were the November/December 2004 cohorts of the Youth Expedition Projects (YEP),
funded by the Singapore International Foundation, to various parts of the districts in
Cambodia, China, India, Indonesia, Philippines, and Thailand. In this study, 428 youths were
compared in terms of scores on resilience personal attributes such as coping abilities, self-
esteem, self efficacy, mastery goal orientation, ego-resiliency and ego-undercontrol, and
positive outcomes as in civic attitudes and personal competence skills by gender, age,
educational levels and leadership roles. Significant differences were found among the youth
types in terms of coping abilities, self-esteem, self efficacy and mastery goal orientation, and
ego-resiliency. In positive outcomes, significant differences were found in scores of civic
attitudes and personal competence skills among youth types by gender, age, educational
levels and leadership roles.
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Background

Research has identified community resources and opportunities as one of the resilience
factors that contribute to positive development in youth (Larson, 2000; Masten & Powell,
2003; Neill, 2000). Benard (1993) and Constantine, Benard, and Diaz (1999) posit we can
create environments that promote positive development and successful learning for young
people, such as through adventure learning, service-learning or community service.
Resilience research has highlighted the importance of tracking the effectiveness of
functioning in major developmental tasks and also assessment of qualities in relationships,
schools, and communities that appear to make a difference (Masten & Powell, 2003). Human
potential can be unlocked through challenging experiences in supportive group environments
(Neill, 2000). Bringle and Duffy (1998), Ferrari and Chapman (1999) as well as Jacoby
(1996) argue that service-learning can help youth develop a wide range of positive personal,
attitudinal, moral, social and cognitive outcomes related to service-learning. Service-learning
also helps them to see why it matters that they are involved in addressing the needs of their
communities.

How one cope with the challenging situations has implications for subsequent outcomes
(Jew, Green, & Kroger, 1999; Lazarus & Folkman, 1984). Those who are able to cope
effectively may see themselves more capable of successful managing future stressors. This
will lead to positive development and resilience such as increased sense of community,
relatedness, and self of self (Glantz & Johnson 1999; Goh, 2000; Werner & Smith, 1982,
1992). Community and service-learning allow youths to gain a heightened sense of personal
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and social responsibility as well as more positive attitudes towards oneself and others
(Batchelder & Root, 1994, Eyler, Root, & Giles, 1998; Shumer, 1994).

Objectives and Methodolody of the Study

The paper presents a youth study conducted in Singapore on the resilience factors that
contribute to the development of civic attitudes and personal competence skills as a result of
having gone through overseas community service-learning experience in six Asian countries.
The samples consisted of 428 participants involved in the Youth Expedition Projects (YEP),
funded by the Singapore International Foundation, to various parts of the districts in
Cambodia, China, India, Indonesia, Philippines, and Thailand.  Pre- and post-test
questionnaire surveys, observations, and focus group interviews were conducted. The
participants were compared in terms of scores on resilience factors such as coping abilities,
self-esteem, self efficacy, mastery goal orientation, ego-resiliency and ego-undercontrol, and
positive outcomes as in civic attitudes and personal competence skills by gender, age,
educational levels and leadership roles.

Research Question

1. What personal attributes are associated with resilience in youths?
How do they differ in coping, self-esteem, self efficacy and mastery goal orientations, ego-
resiliency, and ego-control by gender, age, educational levels, and leadership roles before
the expedition?

2. What positive outcomes can be attributed to the participation in the overseas community
service-learning experience?
How do youths differ in civic attitudes and competence skills by gender, age, educational
levels, and leadership roles after the expedition?

Results of Findings

The research finding showed that personal resilience attributes such as coping abilities,
self-esteem, self-efficacy and mastery goal orientations, and ego-resiliency were generally
high for the group as a whole. In analyzing youth differences, statistical findings showed
significant differences in subscale Social Support for female participants (p < .04). Analysis
of variance revealed significant differences by age group in subscale Non-Productive Coping,
subscale Mastery Goal Orientations, and Personal Resilience Factor Total score, at p < .05
respectively. Significant differences by educational level were shown in the mean scores of
Positivity, Self-Esteem, Efficacy and Mastery Goal Orientations (at p < .05 respectively), and
Ego-Resiliency at p < .01. Statistical results reported higher mean scores for Leader in
personal resilience attributes than Non-Leader while negative characteristics, as in Non-
Productive Coping and Ego-Undercontrol, differed in opposite direction.

The research finding also revealed positive outcomes in terms of civic attitudes,
relationships, and sense of self. Quantitative analyses indicated moderately high overall
mean scores for civic attitudes and competence skills as a whole (M = 3.66, SD = .29). The
findings suggest that participants appeared to benefit more in terms of interpersonal skills and
problems-solving skills. The findings were consistent with most researches on outcomes of
service-learning in terms of interpersonal relationships and teamwork (Moely et al., 2002;
Weglarz, 2000). The lowest mean scores for the participants was political awareness (M =
3.35,

SD = .58).
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In terms of gender, the results showed no significant differences between female and male
participants at the .05 level of significance for all the mean scores of civic attitudes and
competence skill measures, except sub-scale political awareness. Male participants scored
significantly higher in subscale political awareness (M = 3.49, SD = .57) than female
participants (M = 3.26, SD = .56), t(345) = 3.72 at p < .001. It appears that male participants
were more interested in political issues than female participants. The results seemed to
confirm the finding of Switzer, Switzer, Stukas, and Baker (1999) who found that females
were more interested in the social aspects such as concern for others. Females were more
motivated to volunteer by the need to express concern for others, to gain knowledge, and for
person growth.

In terms of educational level, the analysis of variance (ANOVA) results indicates that
there were significant differences in the mean scores of the overall Civic Attitudes and Skills
Measure, where F(5, 347) = .19 at p < .04. As for the subscales, there were significant
differences in the mean scores of the Competence Skills, (F[5, 347] = .26 at p < .03),
Interpersonal and Problem-Solving Skills (F[5, 347] = .46 at p < .01), and Leadership Skills
(F[5, 347] = 1.01 at p < .01). Leadership Skills appeared to be lowest for secondary level (M
= 3.29, SD = .59) as compared to those who were working (M = 3.60, SD = .57). Subscales
Social Justice (F[5, 347] = .69 at p < .01) and Diversity Attitude (F[5, 347] = .61 at p < .05)
were found to be statistically significant by educational levels. Participants with higher
educational levels seem to gain more in terms of competency, interpersonal, problem-solving
and leadership skills than secondary level students. The finding seem to suggest that
exposure to higher education level and maturity might help students gain more positive
outcomes from the overseas community service-learning experience.

In terms of leadership roles, the results revealed that those who held leadership roles had
higher mean scores than those who were team members except subscales Social Justice and
Diversity Attitude which showed a slightly higher mean scores for team members (M = 3.64,
SD = .44 and M = 3.72, SD = .55 respectively). Significant differences were found in the
overall Civic Attitudes and Skills Measure with higher mean scores for Leader (M = 3.71,

SD = .28) as compared to Non-Leader (M = 3.64, SD = .29), t(345) = 2.01 at p < .05. There
were statistical differences in the means scores of Political Awareness between Leader
(M =3.47, SD = .62) and Non-Leader (M = 3.31, SD = .56), t(345) = 2.25 at p < .05.

The difference was obvious in the subscale Competence Skills for Leaders (M = 3.71,

SD = .32), t(345) = 2.54 at p < .01. Leaders seemed to have higher mean scores in
Interpersonal and Problem-Solving Skills (M = 4.09, SD = .42), t(345) = 2.03 at p < .05. It
was even more distinct in the mean scores of Leadership Skills where there was significant
difference between those who held leadership roles (M = 3.56, SD = .49) and those who were
team members

(M = 3.29, SD = .56), t(345) = 3.94 at p < .001. The results seemed to suggest that
participants who held leadership roles appeared to score significantly in leadership,
competence, interpersonal and problem-solving skills.  Thus, participants who held
leadership roles such as team leaders, facilitators, or sub-group leaders appeared to be more
competent and better problem-solvers than team members.

Conclusion
This study appeared to reconfirm that adaptive coping, positive affective personality traits,
and attitudes are critical factors that contribute to positive development of youths’ attitudes
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and competence skills. It is likely that youth development programmes, such as the Youth
Expedition Projects (YEP), may bring vitality to fostering resilience and promoting asset-
building in youth. It is hoped that the results of this study offers substantial empirical insight
into how youths experience resilience and positive development in overseas service-learning
context.

(Note: Tables will be presented in PPT during conference)
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